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Summary

The Model United Nations is a

simulation of an actual international conference where

English summary:

participants take on the role of ambassadors of UN member
states. Participants make speeches and negotiate to solve
global problems while considering the interests of the
country they represent and are evaluated on their policy—
making and conference behaviour. While previous studies
of traditional face—to—face Model UN activities have shown
that they increase participants’ interest in international
issues and the United Nations, the demographics of
participants in the increasingly mainstream online Model
UN and whether it is as effective as traditional Model UN

in terms of learning are not fully understood. In our study,
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we found that 70% of the participants were women and that KEYWORDS: MODEL UNITED NATIONS
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