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consultation with the Central Council for Education.
Teachers in the field are trying to achieve “independent,
interactive and deep learning” through a variety of
methods that are becoming widely known. However, there
is not always a simple way to measure the extent to which
one’s teaching is active learning. If we could easily
measure the level of active learning in our classes, it
could contribute to the identification and improvement of

the quality of our teaching. The author has proposed and

Vol. 2, No.l (2022)

developed the concept of the “Teacher Talking Fraction”
as a technique for measuring the level of active learning
in a class. This paper presents the concept of the ”
Teacher Talking Fraction ”, its measurement and its use.

KEYWORDS: INSTRUCTIONAL DESIGN, TTF,

TEACHER TALKING FRACTION, KELLER, ARCS
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